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SectionOne: Abstract
WiththenewpopularityoftheBilingual/Bicultural(Bi-Bi)philosophyinDeafeducation
overthelastfewdecades,onewondershowwellthephilosophyis succeedinginthe
classroom,whathephilosophylookslikeinpracticalteaching,andhowwellthe
philosophyiscarryingoverintohomeworktime.Thismaster'sprojectcoversthe
rationalefortheBi-BimovementinDeafeducation,aswellasshowcasescurrent
strategiesu edbyEnglishteachersatCaliforniaSchoolfortheDeaf-Fremont.In
addition,itcontainsuggestionsforallteachersoftheDeafforimplementingaBi-Bi
philosophyandcreatingintheirclassroomsamoreequalexistenceofASL andEnglish
intheclassroom.Finally,theprojectistheapplicationofthephilosophytoawebsitefor
homeworkassistanceintendedforhighschoolEnglishstudents.
SectionTwo:Introduction
ProiectOverview
ThepurposeofthisprojectistobringawarenesstoteachersoftheDeafandHardof
HearingaboutheBi-Bi philosophyandhowtheycanusethephilosophytobetterserve
theirstudents.Also,itassiststeachersinfindingwaystoincorporatebothlanguagesand
culturesintotheirdailylessonsandhomeworkapplication.
ImportanceoftheProblem
Oddly,astheBi-Bi philosophygrowsinpopularityandresearch,weknowlessabouthe
strategiesu edintheclassroomandevenlessabouthestrategiesu edinhomework
assignments.Howdoweincorporatebothlanguagesandculturesintotheclassroomand
thenshowcarryoverintohomeworktime?Howdoweincorporatebothlanguages,
--- -
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especiallyintheEnglishclassroom,whenthestudentsarereadingandwritingin
English?ThisprojectassiststeachersinunderstandingthatASL isessentialinthe
EnglishclassroomatequalmeasureswithEnglish.Thisprojectbenefitsallteachersin
realizingthatheprimarylanguageoftheirstudentsshouldbeusedintheclassroomand
intheirhomeworkassignments.Bydoingthis,studentswill haveabettersuccessrate
andthisallowsformoreindependentworkoutsideoftheclassroom.Englishwill be
morerelevantif theycanbelinkedtowhathestudentalreadyknows.By-incorporating
thelanguagethathestudentsuseintheireverydaylife,studentswill learnmoreandbe
abletomakebroaderstridesintheireducation.Inthisproject,teacherslearnstrategiesto
incorporatebothlanguagesintotheEnglishclassroomandactivitiesthatassisteachersto
makeconnectionsbetweenthetwolanguages.Teachersareabletotakethisprojectand
applyittotheirdailylessons,curriculumandhomeworkassignments.
ProjectObiectives
. Thisprojectexploredthereasonsforclassroomsandschoolstoincorporatehe
Bilingual/Biculturalphilosophy.
. Thisprojectpresentedstrategiesu edbyresearchersandteachersoftheDeafand
HardofHearingtoincorporateheBi-Bi philosophyintotheEnglishclassroom.
. ThisprojectshowedonerealisticwaytobridgeASL andEnglishintheEnglish
highschoolclassroomhomeworkassignments.
OrderofPresentation
Theliteraturer viewexploredthefollowingmainpoints:ASL isalanguageandtheDeaf
communityhasitsownculture.AccordingtoJankowski,contrarytoprevalent
denigrationsofASL asaconcreteidiomaticand"badEnglish,"ASL is actuallyarule-
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governedlanguagewithitsowngrammaticalstructure,morphology,andsyntax
(Jankowski,1993;Klima& Bellugi,1979;Stokoe,1960;Woodward,1973,1974).The
historyoftheeducationalphilosophyofBi-Biwasalsoinvestigatedintheliterature
review.WithinthehistoryoftheBi-Biphilosophy,itwasfoundthatwhilethemovement
forbilingualismpromotesDeafownership,italsochallengesthedominantsocietytotake
onamulticulturalframework(Jankowski,1993).Alsoincludedintheliteraturereview
aretheresearchfindingsrelatedtothesuccessoftheBi-Biphilosophy.Furthermore,
strategiesu edwithinthesuccessfulBi-Bi curriculumattheCaliforniaSchoolforthe
Deaf-FremontbytheirhighschoolEnglishdepartment.S rategieswerediscovered
throughobservationsandoneononeinterviews.
FromthesestrategiesI developedmyproject,awebsitethatcanassiststudentsin
completingtheirhomeworkassignmentsandusesthenovel,OfMiceandMenbyJohn
Steinbeck.Uponcompletion,I incorporatedmyreflectionsoftheBi-Bi philosophyand
itsstrategies.
SectionThree:LiteratureReview
HistorvofBilinguallBiculturalEducation
It canbeestimatedthathalfoftheworld'spopulationisbilingual.WithintheDeaf
communityhatnumberisevenhigher(Valli& Lucas,1989;Grosjean,1982).The
reasonforthisfactisbecauseDeafandHardofHearingpeople,whouseanatural
minoritylanguage,comeincontactwithmembersofthemajoritylanguagepractically
everyday(Valli& Lucas,1989).It is almostimpossibleformembersoftheDeaf
communityonothavecontactwiththemajoritylanguageofthecountryinwhichthey
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live(Valli& Lucas,1989).Deafpeoplealmostalwaysliveinasituationofbilingualism,
if notmultilingualism.Therefore,thecombinationoftheminoritynaturallanguageand
themajoritysocietallanguagewithineducationcanbeseenasarationaldevelopment.
Beforewecandiscusstheuseofbilingualismintheclassroom,wemustfirstlookata
briefhistoryoftheevolutionofDeafeducation.Debateovermethodologyhasexisted
sinceJuanPabloBonetdescribedthemanualalphabetinthe1500's.From1900to1950,
manyeducatorsoftheDeafbelievedinusingrepetitioustrainingtodevelopspeechskills
(STARSSchoolEvolution,n.d.).Thisideachangedinthe1970swhenbehaviorists
believedthatif Deafchildrenwereexposedtobothspeechandsign,studentswould
developEnglishskillsfromimitatingteachersandparents.Thelate1960'sawa
breakthroughwhensighlanguagewasprovenbyWilliamStokoetobeanaturallanguage
(STARSSchoolEvolution,n.d.;Stokoe,1960).Aroundthat ime,educatorsbeganusing
thephilosophyoftotalcommunication(TC).Untilthistime,thecontroversyover
languageuseinteachinghadalwaysbeenbetweentheoral-onlymethodandthemanual
method(Nover& Ruiz,1992).Thenthedebatebecameaboutwhichmanualmethodto
use.Thedebatebecameshouldtotalcommunication,whichtendedtoleantowards
createdsignsystems,beusedorthenaturallanguageofASL. TC didnotleadtoexpected
gainsinacademicachievementforDeafstudents(STARSSchoolEvolution,n.d.;
Barnum,1984;Charrow,1975;Johnson,Liddell& Erting,1989;Steward,1992;
Woodward,1978,1982).Inthe1970's,supportforabilingualmodelbegantosurfacein
theworldofDeafeducation.VedaCharrowstatedin 1975,
Itmightbemorerealistic,andsuccessful,if proceduressimilar
totheonesusedinbilingualeducationprogramsforminority
childrenwerefollowedinteachingEnglishtodeafchildren.
Ideally,intheearliestyears,deafchildrenshouldlearnASL.
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OnceASL isestablishedasameansofcommunication,
teacherscanthenuseitasamediumofinstructionforall
subjects,includingEnglish...Suchaprogramwouldrequire
thatmoreteachersbefluentinASL, whichwouldinturn
requirethatbiasesagainstASL bediscarded(Wilbur,2000;
Charrow& Wilbur,1975).
ThepopularityforaBilinguallBiculturalphilosophycontinuedtogrowintothe1980's
and1990's.AccordingtoErtingandPfau(1993),"theadditiveapproachtobilingual
education(Lambert,1975)appearstobethemostappropriatefordeafstudents,because
it focusesonenrichment,addingasecondlanguagewhilesupportingtheprimary
languageasthelanguageof instruction"(Wolfe,1990).Also,Wilbur(2000)notedthat
theglobalbenefitof learningASL asafirstlanguageisthatitcreatesastandardbilingual
situationinwhichteachersandlearnerscantakeadvantageofonelanguageassistin
acquiringtheotherandinthetransferofgeneralknowledge.In asurveyconductedby
TheAmericanSocietyforDeafChildrenin 1992,itaskedquestionsaboutplansatthe
schoolsfortheDeaftowardusingaBilinguallBiculturalphilosophyofeducation.The
resultshowedthatanincreasingnumberofschoolswereimplementingBi-Bi
educationalprograms(Gallimore,1993).
DefinitionoftheBilingua1/BiculturalPhilosophy
TheBi-Biphilosophyofeducationcanbegenerallydefinedasaplacewheretwo
languagesandtwoculturesexist(Khalsahandout2002).It canbemorespecifically
describedasaneducationalpproachinwhichDeafchildrenareinstructedintheuseof
bothASL andEnglish(Nover,Christensen,& Cheng,1998;Livingston,1997;Strong,
1988).Formanyteachers,theBilinguallBiculturalpproachmeansusingASL asthe
languageof instruction,teachingEnglishasasecondlanguageandofferingspeech
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instructionasanelective(STARSSchoolEvolution,n.d.).OneofthegoalsoftheBi-Bi
approachinDeafeducationisforstudentsobecomeliterateinbothlanguages.Literacy
canbedefinedasbeingskilledinuse,awareness,metalinguistics,andmetacognitionfa
language.TheBi-Biphilosophycanbelookedatashavingequalaccesstoliteracyintwo
languagesandtwocultures.Sinceyoucannotseparateculturefromlanguage,by
becomingliterateintwolanguages,youarealsobecomingliterateintwocultures.The
Bi-Biphilosophycanbeinterpretedinmanyways,dependingonwhoseopinionofBi-Bi
educationweareaddressingandwhatheirgoalsare.Schooladministratorsmightsay
theyhaveaBi-Bi programestablishedintheirschool,buttheirdefinitionistouseASL
asthefirstlanguageandthenthrowitoutlaterandfocusonlyonEnglish.Othersmay
claimtohaveaBi-BiphilosophyattheirschoolbutonlystressequaluseofEnglishand
ASL intheEnglishclassroom.
DeafandHearingBilingualism
OnemustbecarefulthoughtonotcompareDeafbilingualprogramstoocloselyto
hearingbilingualprograms.Citingmodelsfrombilingualresearchwithtwoormore
spokenlanguagesandassumingthatheseconclusionsarevalidforbilingualeducation
withonevisualandoneauditorylanguageisnotappropriate(Nover,Christensen,&
Cheng,1998).Themostcriticaldifferenceisthat90%ormoredeafchildrenareborn
intohearingfamilieswhereASL isnotanoptionforcommunication.Mostofthese
childrenarenotexposedtoavisualanguageuntilschool(Nover,Christensen,& Cheng,
1998).Spokenlanguagebilingualismsoccurthroughcolonization,relocation,socialor
economicreasons,political,educationalndurbanizationtonameafew.Inthedeaf
community,bilingualismoccursindifferentways.IntheAmericanDeafcommunity,
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peoplewhohaveDeafparentslearnASL astheirnativelanguageandEnglishasa
secondlanguagebothttomtheirparentsandinschool(Valli& Lucas,1989).Deaf
childrenofhearingparentslearnASL throughschool,thedormitories,ttomfriends,and
Deafadultsandrolemodels.
SupportfortheuseofASL intheClassroom
Traditionally,educatorshaveviewedASL eitherasasymptomofadeficiencytobe
avoidedwheneverpossibleoronlyasamethodofteaching,ratherthanalanguage.Only
recentlyhaveadministratorsofeducationprogramsrecognizedthatabilingualapproach
toteachingprelinguallydeafstudentsmaybenecessary(Mather,1989;Stevens,1980).
OnesupportingargumentforASL useintheclassroomisastudyconductedbyStrong
andPrinz(1997)thatstudiedtherelationshipbetweenASL skillsandEnglishliteracy
among160Deafchildrenttomresidentialschoolsranginginagefrom8-15.Strongand
PrinzusedaspeciallydesignedtestofASL todeterminethreelevelsofASL ability.
TheyfoundthatDeafchildrenwhoattainedthehighertwolevelsontheASL test
outperformedchildreninthelowestASL abilitylevelinEnglishliteracy,regardlessof
ageandIQ (Strong& Prinz,1997).Theresultsofthetestshowedastatistically
significantrelationshipbetweenASL skillandEnglishliteracyandthatDeafchildren's
learningofEnglishappearstobenefittomtheacquisitionofevenamoderatefluencyin
ASL (Strong& Prinz,1997).TheresultsofthisstudyarepowerfulandStrongandPrinz
showthatandDeafchild(withoutneurologicalimpairment)thathasastrongASL base
will benefitintheirEnglishliteracyskill.Forthosehearingparentsearchingforan
educationalplacement,theseresultshould efinitelybeof interest.TheideathatDeaf
childrenshouldbetaughtfirstinASL andlaterinbothASL andEnglishispredicatedto
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somedegreeonthenotionthatchildrenwithDeafparentsoutperformchildrenwith
hearingparentsbecauseofASL ability(Strong& Prinz,1997).
TherearenumerousbenefitstoDeafchildrenreceivingearlyexposuretoASL asthe
primarylanguage.OneisthefullydevelopedlanguagebasethatDeafchildrenofDeaf
parentsarealreadygetting.A fullydevelopedlanguagebaseprovidesnormalcognitive
developmentwithinthecriticalanguageacquisitionperiod(Wilbur,2000,1987;
Newport& Meier,1985;Petitto,1993;Lillo-Martin,1994).Also,fromalinguistic
perspective,knowledgeofASL asafirstlanguageisbeneficialbecauseit tapsnormal
capacitiesattheappropriatestageofdevelopment.Asaresultofthefirstlanguage
acquisitionprocess,thereisareducedneedforemphasisonteachingparticularsyntactic
structuresinthesecondlanguage(Wilbur,2000).If thereisacommonunderlying
proficiency,thenthetransferofcognitive/academicorliteracyrelatedskillsacross
languagesi possibleif givenadequateexposure,inschoolandenvironment,and
adequatemotivationtolearnthesecondlanguage(Cummins& Swain,1986).Whenthere
is afirstlanguagealreadyacquired,learnersofasecondlanguageknowwhattoexpect,
makingthesecondacquisitioneasier(Wilbur,2000).this iswhereBilingual/Bicultural
programscanseesuccess;takingasolidfirstlanguage(ASL) andusingit toteacha
secondlanguage(English).Finally,LiddellandJohnson(1990)explainedthat,
ASL isnotaneducationalmethodology.It is alanguage.Twogenerations
ofresearchershavedemonstratedthatASL isalanguageindependent
fromEnglishenjoyingitsownstructuralcharacteristics,it ownlexicon,
anditsownrulesforconversation.Nevertheless,therehasbeena
tendencyinDeafeducationtoequatethelanguageusedfor
communicationinschoolwiththeeducationalmethodologybeing
employed.Thisequationcloudstheissueabouthevalueandpossibleuse
ofAmericanSignLanguageintheclassroom.
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DeafandhearingpersonswhouseASL arenotconsideredtobedisabled,butratherusers
ofalanguageotherthanEnglish(Nover,Christensen,& Cheng,1998).
CurrentBilinguallBiculturalPrograms
TheLearningCenter(TLC) inMassachusettsisaleaderinthedevelopmentof
curriculumandeducationforDeafstudentsusingtheBilingual/Biculturalapproach.In
1988,TheLearningCenterbecameaBilinguallBiculturalschoolemphasizingbothASL
andEnglishandDeafcultureandotherAmericancultures(TheLearningCenter,n.d.).
At TLC, ASL istheprimarylanguageintheclassroomandoncampus;Englishistaught
asasecondlanguage.TheystressDeafrolemodelsasanimportantpartoftheacademic
environment(TheLearningCenter,n.d.).
STARSschoolsareschoolsthathaveacceptedtheUnitedStatesgrantoexplore
bilingualeducation.STARSresearchhasbeenledbyStevenNoverandtheNewMexico
SchoolfortheDeaf.CurrentlythereareovertenschoolsfortheDeafalloverthecountry
thathaveimplementedtheSTARSBilinguallBiculturalphilosophyintotheirschools.
TheSTARSprogramshowstwoapproachestodevelopcompetencyinASL andEnglish;
abilingualapproachwithASL dominanceandanESL approachwithEnglishonly.The
bilingualapproachwithASL dominanceandcodeswitchingexpectstudentsogainskill
inASL abilities(watching,attendingandsigning),Englishliteracy(fingereading,fmger
spelling,reading,writingandtyping)andlipreading,speakingandlisteningwhere
appropriate(STARSSchoolModel,n.d.).
OfparticularinterestistheCaliforniaSchoolfortheDeaf- Fremont(CSDF).It is
anotherschoolthathasimplementedtheBilingualIBiculturalphilosophy.At CSDF,the
Bi-Bi approachisviewednotasanapproachforteachinglanguagetoDeafchildrenbuta
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creationofanaccessibleenvironmenti whichnaturallanguageisacquiredbyDeaf
children(Hansen& Mosqueira,1996).LanguageinstructionfollowingtheBi-Bi
philosophyatCSDFwill followthatafirstlanguageisacquirednaturallyandthenits
structureandgrammararetaught.Thesecondlanguageistaughtinrelationtothe
languagethathasalreadybeeninternalized.Childrencanbeexposedtotwoormore
languagesconcurrently(HansenandMosqueira,1996).LanguagesamplesatCSDFare
clearlyseparated.TheyareinASL withthepurposeofevaluatingASL or
communicationskillsandinwrittenEnglishtoevaluateEnglishskillsonly.Language
modelingatCSDFisdonethroughconstantexposuretoincidentalcommunicationin
ASL byDeafadultsandpeersandprintedEnglishmodeledbyhearingandDeafadults
andpeers.
AccordingtoHansen& Mosqueira(1996),theBi-BiphilosophyatCSDFcanbebroken
downintosevensmallerapproaches:
ThefirstapproachisthestructuralsectionofBi-Bi, anditplacesan
emphasisonASL structuretobuildmetalinguisticabilityinstudentsand
possiblestructuralteachinginEnglishonlyafterthestudentshaveastrong
baseinASL.
ThesecondapproachisthathenaturalportionofBi-Bi incorporatesreal
orsimulatedexperiencesforthepurposeof inducingexpressioni ASL
andwrittenEnglish.Languageisacquiredandnottaughtthroughdirect
instruction.
ThethirdcomponenttotheBi-Biphilosophyiswholelanguage.This
componentexposesgenuinexperienceswhichevokeASL andprinted
Englishinnaturalexpressionandstudentshelptodevelopcurriculumand
materials,portfoliosofEnglishworkandvideotapesofASL work,and
integrationofsubjectmatterandthematicinstruction.
Fourth,ASL linkingstrategiestoEnglishisanimportantsegmentofthe
Bi-Biphilosophy.It statesthathecomparisonofthetwolanguagesi
usedtofacilitatetheacquisitionofEnglish.Also,takingwhathestudents
knowaboutsigningandusingthatinthestructureofEnglishandvice
versa.Indoingthisandbecomingcompetentinthelanguagearemajor
factorsof languagedevelopmentandcreativexplorationi both
- --- -_.--
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languages.Thisstrengthensthechildren'slinguisticabilitiesinboth
languages,encouragesself-esteem,andbuildsconfidence.
ThefifthcomponentoftheBi-Biphilosophyis languagexperienceand
thatstatesthatexperiencewithbothlanguages,wiittenEnglishandsigned
ASL, andthenaturallanguagewill beusedtodiscussandshare
experienceswithothers.
Thesixthcomponent,theinteractivecomponent,isthatrealandimportant
communicationbetweentwopeoplewillreachsomekindofendand
studentswill beabletowriteorsignclearlyinordertogetwhatheywant.
(Situationscanbeartificialsuchasgivingdirectionstoanotherperson
whereclearcommunicationisnecessary.)
TheseventhandfinalpartofCSDF'sBi-Biphilosophyisthepragmatic
portionwherestudentsmustcommunicatethroughASL andwritten
Englishinordertosucceed.Manysituationscanbecreated,aslongas
theyrequiremeaningfulinteractionandcommunication.
RequirementsofTeachersintheBi-BiEducationalSetting
TherearefivemajorpointsofASL masteryasthelanguageof instructionthateducators
shouldberequiredtodemonstratepriortobeingabletoeducate(Gallimore,1993).These
pointsarefluency(sooth,clear,andeffectivemessageinASL),quality/quantity(ability
tomatchability,quality,orregisterofASL tothestudentsneeds),varietyofdomains
(abilitytoexpressanumberof ideasonanychosentopic),textualaspectofgenre
(indicatingsubtleinformation),andfmallycultureandcognition(understandingDeaf
Culture)(Gallimore,1993).Inorderforteacherstoaccomplisht esefivemajorpointsof
ASL masterytheyshouldtakepartintotalimmersioni tothelanguageandculture.They
shouldintentlystudyASL linguistics,literature,history,methodology,human
developmentandlearning,andfinally,thestudyof secondlanguagel arningandthe
processofbilingualismandbiculturalism(Gallimore,1993).
Teachersmusthaveacomprehensiveunderstandingofandappreciationforthevarietyof
languageformsandfunctionstoprovidedeafchildrenwiththeopportunityoexpand
theirlinguisticrepertoiresin signing,writing,andspeakinginwaysthatwill enhance
- - ---
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theirabilitiestoparticipateeffectivelyindeafandhearingsocieties(Nover,Christensen,
& Cheng,1998).
CaliforniaSchoolfortheDeafFremontsuggestedeightpoliciestoteachingEnglish
throughtheBilinguallBiculturalphilosophy(Hansen& Mosqueira,1996).Theseideas
areveryimportantforeducatorstounderstand.
ThefIrstpolicyisASL isacquirednaturallyforDeafstudentswhenit is
accessible.ThereforegoodlanguagemodelshouldbeprovidedinASL
andwrittenEnglish.Thatmeansnorotedrillsandtheconstantmodeling
ofASL andEnglishinprint.
Second,ASL isthelanguageoftheclassroomasitprovidesforequal
accesstoallstudents.ThismeanscommunicateandteachviaASL
regardlessofhearingloss.
Third,Deafstudentsarecapableof learningcontentequaltotheirhearing
peers.Thereforeteachersshouldfollowapublicschoolcurriculumto
teachreading,writing,andEnglishandskillsshouldbetaughtatanage
appropriatel velusingASL andprintedEnglish.
Fourth,studentsuserealandinteractivelanguageexperienceswithASL
andprintedEnglish.TeachersshoulduseASL toexplainlanguage,
discussvarioustopics,role-play,etc.anduseEnglishthroughprintsuchas
writingnotes,journalsandreading.
Fifth,ASL isnotbasedonEnglish,butbothlanguagesdohavesome
parallelconstructionsthatmaybecomparedasawaytoteachEnglishasa
secondlanguage.
Sixth,ASL andEnglisharetwoseparateanddistinctlanguages.
Therefore,donotmixlanguagesbysigningandspeakingorreadingatthe
sametime.
Seventh,thestudents'naturallanguage(ASL) istoberespected.This
respectcanbeshownbyteachersusingASL toteachgradelevelcontent,
teachersbeingfluentinASL, andencouragingASL activitiesandprojects
schoolwide.
Finally,teachersandstudentsfollowacceptedDeafculturaletiquette.This
means,studentsandteacherssignatalltimes,teachersuseappropriateeye
gazemannerisms,andnosideconversationsduringclassinordertokeep
acommonreferencepoint.
Also,theencouragementofDeafprideinclassroomactivitiesanddecorationsis
importanttoprovidestudentswithafeelingofpridefortheircultureandheritage.
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TofindmoreinformationaboutASL linguisticseeValli& Lucas'bookLinguisticsof
AmericanSignLanguage.andformoreinformationaboutDeafCulture,seemany
researcharticlesbyRonnieWilbur.AlsoseeappendixA formoreinformationonteacher
mannerisms,appendixB forachecklistforelementsofBi-Bi intheclassroom,and
appendixC foraBi-Bibibliographyofbooks,videotapes,peopleandarticles.
StrategiesUsedintheBi-BiEnglishClassroom
SamplesofstrategiesfromCSDFtoteachreadingandEnglishareintheappendix
sectionCDandE).ThefirstisentitledTeachingReadingSkills"ASL Style."Thislesson
builderincludesactivitiesthatareconceptualforreading,discussionactivities,reading
practice,readingskillperformance,andskillapplicationusingprojects.Thisisagreat
startingpointformanynewBi-Bi teacherslearninghowtoteachinASL anduseASL for
Englishskill.
ThesecondstrategyisentitledTeachingEnglish"ASL Style"andisalessonbuilderthat
helpsteacherslearnhowtocompareASL andEnglishconstruction,translationfrom
EnglishtoASL, practicewritingEnglish,writingactivities,andcomparisons.
Bothofthese"lessonspringboards"byHansenandMosqueiracontainusefultipsof
wheretostartwhenyouwantomakeyourclassroom oreBi-Biphilosophyfriendly.
EnglishLiteracySupportintheDormitorvSetting
Literacysupportandhomeworksupportisessentialintheresidentialsetting.Whilesome
studentsarereceivingadequatehomeworkassistanceandsupervision,manyarenot.
AccordingtoastudybyGillespieandTwardosz(1996,1995)thereisverylittle
informationthatexistsconcerningtheliteracyenvironmentsofchildrenatresidential
schoolsfortheDeaf.GillespieandTwardoszconductedastudytoaddtothelackof
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knowledgeinthefieldofDeafeducationaboutliteracyenvironmentsandpracticesin
residences.Theysentasurveytotwenty-sixschoolsfortheDeafnationwideandfound
theresultstobeinteresting.All schoolsmadereadingandwritingmaterialsavailableto
thechildrenintheresidencies,counselorseadtochildrenindividuallyandsupervised
homework.Yetinhalfoftheresidencies,materialswerenotregularlyrotatedandinmost
residenciestimewasnotsetasideforgroupstorybookreading(Gillespie& Twardosz,
1996).Sinceachild'shomeenvironmentisconsideredcrucialforliteracydevelopment
(Gillespie& Twardosz,1996;Morrow,1993;Teale,1986),thesamecanbesaidfora
residencyataschoolfortheDeaf.Studentsneedsupportandencouragementwi htheir
homeworkandreading.ThroughthesurveybyGillespieandTwardosz,itwasobvious
thatresidentialstaffwasconcernedinterestedinsupportingtheliteracydevelopmentof
theirchildrenbuttheywerenotfamiliarwithadditionalwaysofenhancingtheliteracy
environments.
SectionFour:Activities
Basedontheinformationshowninsectionthreeaboutheutilizationofthe
BilinguaIlBiculturalapproachtoeducation,theutilizationofASL asafirstlanguagein
education,therequirementsofeducatorsinthistypeof setting,andtheneedforliteracy
supportintheresidencies,I havecreatedawebsiteforstudents.Thetargetpopulationis
highschoolDeafandHardofHearingstudentsattendingresidentialschoolsfortheDeaf.
ThiswassetuptofollowCSDF'sphilosophyandwouldideallybeusedwiththeir
EnglishcurriculumandwiththeteachingofOf MiceandMenbyJohnSteinbeck.
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SectionFive:GeneralProjectProduct
Toassisteacherswithreadingstrategiesthatdidn'ttakeupalotofteachingtime,help
studentswiththeirhomework,andutilizeBi-Bi strategies,I havecreatedawebsite.This
websiteisasupplementalsupportsystemforhighschoolstudentswhomaystrugglewith
readingEnglish.It isawebsitethatpresentshetext,vocabularywords,summaries,and
helpfulinformationi twoofthestudent'slanguages(ASL andEnglish).Also,the
websitecanbeaccessedbythestudentsoutsideofclasstogainassistancewiththeir
schoolworkwhenteachersandstaffarenotavailable.Theproductis locatedat
http://idea3.rit.edu/LaurieIMSSE(AppendixF).
ThreeobservationsthatI madeattheCaliforniaSchoolfortheDeaf-Fremontthat
helpedmedecideonthisprojectare;one,studentsmusthaveaccesstobothlanguagesin
allclasses,especiallyinEnglishclass. Second,duringmystudentteachingI hadthe
chancetoobservemanyEnglishteachersandtheirBi-Bi strategiesthatheyusedduring
readingandwritingtime.Oneteacherespeciallymadeagoodeffortofreviewingspecific
sentencesoutofthenovelstheywerereading.Thosespecificsentenceswerepossible
problemsentencesthatcontainedEnglishidioms,werecomplexorconfusing,orwere
wordedoutofthestandardSVO(subject,verb,object)order.Whilethiswasagood
strategy,itconsumedalotofclasstime.Finally,I noticedalackofsupportfortheir
studentswiththeirhomework.AnotherofmydutiesatFremontwastotutorinthedorms
everynight.Manytimes,studentswouldcomeuptomeandshowmethatheir
homeworkwastoreadachapterf omanovel.Theywouldaskmewhatspecific
sentencesmeantorneededanexplanationfordifficultext.As soonasI assistedthemby
signingthetextinASL, manyofthestudentsclearlyunderstoodwhatthemeaningofthe
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Englishsentencewas.If translationwerereadilyavailable,thestudentscouldfmd
Englishmeaningindependently.
WebsiteProcedures
Whenyouconnecttohttp://ideaJ.rit.edu/Laurie/Msseyouwill seealinkentitled
"LaunchOf MiceandMenwebsite"I choseOf MiceandMenbyJohnSteinbeck
toshowmyBi-Bi strategybecauseitwasanovelthatI taughtduringmystudent
teaching,andSteinbeckusedacomplexwritingstyleandvocabularywordsthat
canbedifficultformanystudentsounderstand.Also,thisclassicnovelisstill
taughtatmanyschoolsfortheDeafandthiswebsitecouldbeutilizedbyschools.
WhenyouentertheOfMiceandMensite,thereisageneralwelcomemessage
frommetotheteachersexplainingthepurposeofthewebsite(AppendixG).
ClassroomteachersforhighschoolEnglishclassescouldassignthereadingof
specificpagesorchaptersin Steinbeck'sOf MiceandMen.Theycouldtell
studentshatheycaneithereadthebookindependently,ortheycanreadthe
bookandusethewebsiteforsupport.
Whenstudentsenterthewebsite,studentscanselecthechaptertheyarereading
fromthemainmenuontheleft.Whenchapteroneopens,thereisasectionfor
vocabulary,chaptersummary,andtextfromthechapter.
Studentscanreadthetextonthewebsite(it isthesameasthepaperformofthe
book)andif theystrugglewiththemeaningofthesentence,theycanclickonthat
sentenceandanASL interpretationwill appeartoassisthestudents( ee
AppendixH).
Sentence
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Forexample,asentencefromchapterone,"Theyhadwalkedinsinglefiledown
thepath,andevenintheopenonestayedbehindtheother."Asyoucansee,if
studentsarestrugglingwiththemeaningoftheEnglishtext,theycanwatchthe
samesentenceinASL toacquireabetterunderstanding.If youreadthesentence,
"Hetookoffhishatandwipedthesweatbandwithhisforefingerandsnappedthe
moistureoff."Somestudentsmayreadthisandthink"snap"asinsnapyour
fingers.ButbywatchingtheASL version,theycanseethetruemeaningofthe
wordincontext.
Vocabularv
Alsooneachchapterpage,studentscangainassistancefromvocabularywords
(AppendixI). SomewordswhenselectedplayjusttheASL meaning.For
example,thevocabularyword'coon'anditsdefinition,"shortforraccoon."Some
studentsmaybeconfusedbythemeaningofshort.But,if theyselectoseethe
sentenceinASL, theycanclearlyseethat'short'isnotreferringtoheightor
distance,buttoaslangmeaning.OthervocabularywordshavebothASL
translationandotherinternetvisualsupport.Forexample,'heron'hastheEnglish
definition,theASL definition,andalinktoadditionalinformationontheinternet
aboutherons.
Summary
Onthesamechapterpage,studentscanalsoselectchaptersummary(Appendix
J). ThissummaryisfromtheCliffNotespublicationofOf MiceandMen(Van
Kirk,2001).Studentscanunderstandmoreabouthechapterbyreadingthe
summaryorclickingononeoftheparagraphstoseethetextinASL.
- ---
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CharacterDescriutions
Studentsthatwanttoknowmoreaboutspecificharactersortoclarifywhich
charactersarewhich,studentscangototheCharacterdescriptionssectiononthe
lefthandsideofthemainmenu(AppendixK). Eachcharacterissummarizedin
English(VanKirk,200I) andASL.
In thesamesectionofthemainmenu,therearealsohelpfulinksforstudentshat
wanttoexploremoreaboutSteinbeckandthisnovel(AppendixL).
SectionSix:Discussion
FromconductingextensiveresearchandvisitingBilinguallBiculturalschools,I feelthatI
understandthisapproachtoeducationmorefully.I alsofeelthatstudentsneedstrong
modelsofbothlanguagesusedintheseprograms.Bycreatingthiswebsite,I feelthat
studentscanseemodelsofASL andEnglishaswellashavingBi-Bi accesstothe
curriculum.ThewebsiteisnotcompleteandI wouldliketocontinueworkingonit.I
wouldliketoaddmoreinteractivesectionsandactivitiestothewebsite.Somemight
arguethatstudentscouldjustselectalloftheASL sentencesandnotpayattentiontothe
Englishsentences.By addinginteractiveactivities,tudentswill haveto"prove"their
knowledgeandunderstandingofthetext.Forexample,havingasectionthatshowsthe
definitionofthevocabularywordsandthestudentshavetotypeintheappropriate
vocabularyword.Also,therecouldbeasectionwherestudent'sfilmtheirownchapter
summariesandthencouldbeuploadedontothewebsite.
I wouldliketoaddasectionthatincorporatesliteraryterminology.Suchasprotagonist,
antagonist,climax,etc.StudentscouldseethemeaningsoftheseEnglishtermsinEnglish
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andASL andthenhavetoapplythemtothenovel.Forexample,"Whoistheprotagonist
ofthisnovel?"Studentswouldhavetotypeintheanswerbasedontheirknowledgeof
Englishterminologyandthenovel.
I wouldalsoliketocreatemorewebsitesformorenovels.A futuregoalwouldbeto
copyrightandsellDVD'sorrightstothewebsitestoschools.Thenschoolscouldpick
thenovelsthatheyuseintheirEnglishclassroomsandapplythewebsitestothe
curriculum.
I feelthathiswebsiteisworthwhiletothefutureofDeafeducation.Withtheexpansion
ofthetechnologythatcanbeusedintheclassroom,it isonlyappropriateoapplythe
technologytohomeworkassignments.Also,byprovidingequalaccesstoASL and
English,studentscanbridgethetwolanguagesformorecompleteindependent
understandingofthetext.A supportingtoollikethiswebsitewill onlyhelpstudentso
becomeindependentandskilledlearnersintheirschoolworkandintheirfutures.
- ---
LaurieKettle22
SectionSeven
List Of Appendix:
AppendixA: TeacherMannerisms
AppendixB: ChecklistforElementsofBi-Bi
AppendixC: A Bi-BiBibliography
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ASL in the Classroom
RecognitionofASL asa languagequalin valuetoEnglishcan
enlightenyourstudents.RespectfortherolethatASL playsin deaf
cultureandin yourstudents'cognitiveandlinguisticdevelopmentcan
altertheyourfeelingsaboutyourstudents'accomplishmentsin your
classroom.Nolongeris ASL that"gesturething"thatchildrenuseon
theplayground,butasophistocatedlanguageworthyofstudyand
fittingfordailycommunicationandinstruction.
Facial Expressionand Non-VerbalMessages
Everytimewecallourstudentstoattentionwesendnon-verbalsignals
tothemaboutourbeliefsandattitudes.It is easyforchildrento
recognizewhenweare.uncomfortableaboutsomethingordon't
understandthem.·
Also,inASL ourfacialexpressionsignifiesimportantgrammatical
information.Haveyoueveraskedyourstudentsaquestiononlytobe
metbyaroomfull ofblankstares?Perhapsit wasduetoa lackofor
improperfacialgrammarequiredforthecomprehensionfquestionsin
ASL.
Eye Gaze
ResearchbySusanA Matherpointsoutsomedifferencesin theway
hearinganddeafteachersusetheireyeswhenteachingyoungdeaf
children.Thedeafteacherusedeyegazetosignifywhichstudentswere
toanswerquestionshehadasked.Ms.Matherconcludedthattheuse
of"deaf'eyegazeWithdeafstudentsmayimpacthenumberof
answersthechildrenofferedtoquestionsbytheteacher,thus
improvingthequalityofclassroominteraction.Weclearlyhavealotto
learnfromourdeafcolleagueswhomaygiveuscluestobettering
classroomcommunication.
Sensitivity to Culture
Relationshipsbetweenstudentsandteacherscanbealteredby
heightenedlevelsofawarenessbetweencultures.Forexample,areyou
creatinganenvironmentwherechildrencanreceiveincidental
information(byadultssigningtoeachotherALL thetime,.technological
deviceslikecaptionersandflashingalarms,printedinformationreadily
available,etc...)?Areyoucreatinganenvironmentwherebydeafnessi
notahandicappingcondition?..Areyouteachingyourstudentsthat
hearinglossis notamissingpieceofthembutanadditionalelement
thatmakesthemauniquewholeperson?
CompiledbyJenniferBillings-Wildman,California.SchoolfortheDeaf-Fremont1992.
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1. _You believethatASLisa languageandDeafcultureexists.
2. Teachersmostoftensignwithoutvoice.
3. Studentsareusingrealandinteractivelanguageexperiences
tolearnsignlanguage."throughtheair"and Englishinprint.
\
4.__Signs andsymbolsofdeafculturearedisplayedprominently.. .
5. TechnologysuchasTDDsandflashingalarmsareinusein.Q!!.
locationswheredeafstudentswillbepresent.
6. StudentsaretaughttousedeviceslikeTDDsanddecoders.
7. Hearingaidsandauditorytrainers. "technologyfortheears-is
notemphasizedovertheuseof "technologyfortheeyes.-
8. ASLiscomparedwithEnglishasa meansofteachingEnglish
asa secondlanguage.
9. Therearea sufficientnumberofchildrenofthesameagein
eachclassroomandolder/youngerpeersinthesameschool.
10. Thechildrenhaveregularcontactwithdeafadultsand
olderpeers. .
11. Mostmembersofyourschoolcommunityknowhowtosign.
12.__Your children'sparentsareawareofASL.Deafcultureand
thefullpotentialoftheirchildren.
13. Yourstudentsusethesametextbooksashearingchildren
theirage:contentareasaretaughtusingASLwithprinted
Englishasonlyonesourceof information.
14. Booksandvideotapesareprovidedtothechildrenasa
resourceforlearningASLandDeafculture.
15.~ Thestudents'naturallanguageisrespectedandtheyare
notrequiredtomimic,changeorusetheirvoicewhen
speakingineverydayconversation.
4 I
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20. Thestaff"andstudentsareawareofculturalconflictsthatmay
arise...?ndthoseexperiencesareusedtopromot~culturalsensitivity.I
21. Thestudentswritelettersandparticipateinactivitiesthat IshareDeafculturewithothers.
22. Careerprospectsandcollegeopportunitiesarenotrestricted;Ithestudentsarefreetoaspiretoanyfuture.
I
24. Speechinstructiondoesnotoccurintheclassroom,butinan Iexternalsetting.
I
I
I27. Theschoolexperienceofyourstudentsisnotlimitedto"exposure..Fullinvolvementisexpectedbyeachchild.
28. Thestudentsareaskeddirectlyabouttheirneedsasa studentI
(includinguseofhearingaids,speech,etc...)
ThestudentsareawareofDeafsocialeventsandClUbS.' I
I
,
23. . YourstudentsareinstructedinASLaswellasEnglish.
25. DeafadultsareinvolvedateverylevelofDeafeducation,
includinginfantprogramsandparenteducation.
26. Interpreting,whennecessary,isperformedbyqualifiedand
skilledsignersofASLandprovidedateveryschoolevent.
29.
30. . Thestudentselfesteemisbolstered,notinhibited,bytheir
deafness.
- -
byD.Cokely
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TEACHING READING SKILLS
ASL STYLE
IIIASL IENGLISH.
Using ASL to teach deaf students has gained wide acceptance in the past
few years; however, many teachers feel frustrated with the "how" of using ASL to
teach reading skills and concepts without mixing both languages. The main goal
is for deaf students to successfully experiment with and practice reading skills
in their natural language (ASL) first, then apply that knowledge to printed
English.
The activities described below encourage students to actively learn or
review concepts and skills through their natural language. They also motivate
students to perform a skill, because they have successfully performed it in ASL.
This helps them to feel capable before they are expected to tackle the skill in
printed English. Lastly, the activities are listed in sequential order.
Conceptual awareness must be introduced before students are expected to
interact successfully with a reading text.
The first two activities described below may be used to introduce a new
reading selection or to focus on a specific skill for a previously read selection.
I
I
CONCEPTUAL ACTIVITY
. It is essentialto choosea literarypiecebefore introducinga skill in order for
the reading material to be d.irectlyrelatedto the conceptualand discussion
activities.
. Set up an experientialactivity that involves a targetedreadingskill, but
allows studentsto focus in on their experienceratherthan the skill itself.
Using a conceptualactivity, studentsbecomeinvolved with the skill without
being awareof it.
. The activity may involve actions,signing, readingor writing, dependingon
students'ability or the structureof the activity.. However,it is importantto
keep expectationsof using readingand writing to a minimumat this point.
The goal is for studentsto use the experientialactivity as background
information,so later it can be retrievedand apply to performinga skill.
(ExampleSkill: reading dialogue using quotationmarks) A studentvolunteer
or the teachercould modelthe use of "perspectiveshift" in ASL by telling
about a simple conflict involving two characters)
. Activities during this stage should
possible. This encouragesteachersto
temptedto teaching"the skill directly
information.
remainas student-centeredas much as
focus on the activity ratherthan being
without benefit of crucial background
DevelopedbyLisaL. HansenandJacquelynA.Mosqueira;UpdatedJanuary,1996
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Possible activities include:
. an adult storytells the assignedreading selectionto the students
. studentsrole-play.or act out concepts(e.g. mood,point of view,
conflict, etc.)
. interactivegames(e.g. draw setting,main idea, details etc.)
DISCUSSION ACTIVITY
. Here, the teacherleads a discussionabout the conceptualactivity. Begin
asking questionsto elicit responsesthat relateto the targetedskill. (Reading
Skill: readingdialogue/ Skill in ASL: PerspectiveShift) (Question: "How could
you tell which'characterwas talking whenShelia told the story?") (Answer:
Shelia movedher shouldersto a particular side to representone of the
characterseach time the character talked.) Keep the discussionspecific and
focusedso studentswill begin to discoverthe targetedskill themselves.
. Studentscan performand discussmost readingskills throughASL activities
successfully,which then can be transferredto printedEnglish. (Students
repeatback examplesof what each charactersaid or can answerteacher
questionsabout what each character ~aid.)
. The teachermay also provide a promptfor studentsto brainstorm
information(examples,ideas or thoughts)from the previous activity. Both
activitiesmay be done with the class as a whole or in small groups.
. Studentsshould not be required to expressany thoughtsor ideas in writing
at this time. The teacheror other adult should acceptresponsibilityfor
written expressionas much as possibleat this stage.
. After studentsunderstandthe basics of a targetedskill, they need a way to
refer to it by name. An ASL label is obviouslyvisual and enablesstudentsto
bridge the gap to comprehendingthe English label for a targetedskill.
An ASL label for a tar2etedskill ma
1. Attempto activelyelicit an ASL sign
targetedskill.
2. Observestudentsduring the discussionactivity and "catch" someone
spontaneouslyusing the ASL sign.
3. If all else fails, show studentsthe ASL sign. Remember,it's bestto checkwith a
deaf colleaguefor accuracybefore using an ASL sign as a literary label.
DevelopedbyLisaL. HansenandJacquelynA.Mosqueira;UpdatedJanuary,1996
. CaliforniaSchoolfortheDeaf-Fremont
~1
I
I
I
I
I
I
I
I
I
I
I
I
I
.1
I
I
I
,
READING PRACTICE
. Introducethe equivalentEnglish word(s)for the targetedskill. Sign the ASL
label again, then write the English equivalenton the board. Tell studentsthe
English word is the sameas the ASL sign. Explain thatmanyskills in ASL and
English are the same.
. Now, have studentsread a teacher-madetext on the overheadfrom the
conceptualactivity. This could be a written selectionfrom a storytelling
activity or a teacher-preparedtext from the conceptualor discussion activity.
If a teacher-madetext is used, rememberto use the samewriting style
(narrative,expository,etc.) as the selectedreadingtext. (Example: Students
read a transcriptof the accountsignedin ASL using a simpleconflict and two
characters.)
. Studentsread the text on the overhead. Remember,it is familiar to them.
It is merelya written expressionof what they experiencedduring the
conceptual activity.
. Studentsread the text on the overheadand with teacherguidance,practice
the skill. Check and recheckfor understanding.Allow studentsto practice
this activity as much as needed. (Example: Studentsread the story on the
overheadand the teacherasks the samequestionsas in the discussionactivity.
The teachermay say, "In ASL you knewwho was talkingbecausethe storyteller
movedher shoulders. But in English thepaper doesn'tmovefrom side to side,
so what showsthat a new characteris talking?") The teacherleads students
with other bits of informationof comparingASL to English to guide studentsto
correctlyansweringthe questionand to discoverfor themselvesthat they are
capable readers.
. Lastly, the teachershould compareskill labels in both languages. The
teachershould ask studentsfor the ASL label of the skill, then tell students
that the sameskill in English is and nameof the skill on the board or
overhead. Again refer back and forth to both labels to emphasizethem.Later,
studentscan refer to the skill by sign/namefor discussion,directions,or
answering questions.
DevelopedbyLisaL. HansenandJacquelynA. Mosqueira;UpdatedJanuary,1996
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READING SKILL PERFORMANCE
. Again, elicit the ASL equivalentof the targetedskill from students,then ask
them.to identify the English equivalentwritten on the board or overhead.
. Now studentsread the assignedselectionand perform the targetedskill.
Try to provide varied activitiesthat continueto practicethe sameskill. If the
readingselectionis long enough,use the selectionto ask studentsto perform
the sameskill, but using differentactivitiesto get to the sameend. If the
selectionis of shorter length,provide studentswith other selectionsof a similar
genreto read and performthe sameskill. Keep track of studentprogress.
SKILL ApPLICATION USING PROJECTS
. Skill applicationmay be done througha variety of fun and innovative
activities or projects.
. This activity also providesstudentsa reasonto rereadthe assignedselection
one last time.
. This activity providesa way for studentsto apply one or more targeted
skills they have practicedpreviously.
. One mini-projectidea for studentsto apply learnedskills is to ask themto
manipulatethe text in someway, but still use the targetedskill. Signing (ASL),
writing,drawing,role-play(ASL) or combinationsof two .are examplesof many
possiblemodalitiesstudentscan use to be evaluatedfor skill ability.
(Example: Workingin groupsof two, studentsreread the assignedstory again,
choosea dialoguebetweentwo characters,and storytell it for the class. (
insteadof using the charactersin the story, studentschoosetwo contemporary
knownpeople to act like when reciting the dialogue. Make sure students
practice and use ASL's perspectiveshift appropriately. To involve the class, ask
themto watch the dialoguebeing acted out, then each group.must scan
throughtheir story to find the dialogueselection.) (To add a touch of humor
and interest,the storytellercould changethe actions of characters,but keeping
the dialogue intact, like makingone old characteryoung, or a mean character
nice.) In the exampledescribedabove, the teacherfocuseson studentsusing
perspectiveshift in relationto how the dialogueis set up in the story
(quotation marks and paragraphspacing).
. DevelopedbyLisaL. HansenandJacquelynA. Mosqueira;UpdatedJanuary,1996
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BDDING SKILlS
TAUGHT
"ASLSTYLE"
READING AND CRITICAL
THINKING
LITERATURE
DevelopedbyLisaL. HansenandJacquelynA.Mosqueira;UpdatedJanuary,1996
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. Identifyingthe main idea I · Describingstory elements:
setting
. Findingllocating details I moodmain character
. Detecting sequence I conflictclimax
. Predicting skills resolution
. Making inferences . Labelingstoriesaccordingto genre
. Compareand contrast . Detectingwriter'spoint of view
. LabeIing causeand effect . Identifying author's purpose
relationships .. Reading similes
Skimming for information
I
.
. Scanning for specifie information
TEACHING READING SKILLS
"ASLSTYLE"
SKILL:
Perform ReadingSkill Skill Application/Assessment
Nowstudentsarereadytoreadalongerselectionstolabelasfirstor
thirdpersonpointofview.
Afterstudentshavedemonstrateda equateperformanceofaskill,
assignedaprojectofullyapplytheirskill.
Eachstudentwill choosetheirownshortstoryandretellitbothin the
firstpersonandthirdpersonpointofview.Thenstudentsshowtheir
signedstoriestoeachotherandtheymustlabeleachversioncorrectly.
Videotapethestoryversionsif possibleandsaveforfutureuseor to
exchangewithanotherclass.
N0':Vstudentsreadtheirassignedreadingselection.
Studentswill readvariousoneparagraphshortskits
1. answeryesornotopointofviewquestions
2. decidefirstpersonorthirdpersonpointofview
DevelopedbyLisaL. HansenandJacquelynA.Mosqueira,CaliforniaSchoolfortheDeaf-Fremont,1995
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Conceptual Activity Discussion Activity Reading Practice Activity
Studentsactoutamade-upbriefskit Teachercomparesandcontrasts(hopefullyon Transfereachpointofviewsummaryofthe
involvingaconflict. video)bothpointsofview. skitQnanoverheadtransparency.
(Teachercoaches"dramateam")
Teacherasksquestionstoelicitanswersfrom Usingtheoverhead,showstudentsthe(Videoif camcorderisavailable)
Thenonecharacter(previouslyselectedby studentsregardingpartsofbothpointsofview.
summariesoneatatime.Pointouttheuseof
theteacher)etellsthestorytotheclassin Teacherwritesstudents'answersontheboard,
"I" andothercharacteristicsoffirstperson
twodifferentways. pointofview.Thendothesamewiththe
separatingthemintotwocategories(following Thirdpersonsummary.. a character(stayingin character)tells bothpointsof view)
whathappenedin theskit (noheadingsforcategoryexceptforstudents' Thenaskstudentstoreadthesummaries
; FirstPersonPointofView namesif desired againanddecidewhotoldeachsummary.
.. anotherstudent(fromthe"audience") Teacherreviewschartedinformationandgetan
I tellswhathappenedintheskit ASLsignfor"pointofview" Signfirstandthirdpersonpointofviewand
r ThirdPersonPointofView writeit inEnglishontheboard.
TEACHING READING SKILLS
"ASLSTYLE" .
SKILL/GOAL:
Conceptual Activity -
Studentswatchabriefvideotapedstory
signedinASL. (Makesureyouhavethe
storyin printalso.)
Tellstudentstheywill beinvolvedin an
activitycomiectedwiththestorylater,so
topayattentiontowhathappensin the
storY.
Stopthevideorightbeforetheclimatic
event.
Discussion Activity Practice ReadingActivity
Teacherleadsstudentsin discussingthemajor
eventsofthestorystayingin propersequence.
Teachercharts,listsorsomehowshowsthe
classstudentpredictions.
Theteacherposesa questionofwhatstudents
thinkwillhappennext(climaxorresolution).
Studentsnowmadthesamestorytheysawon
videotape.Stopatthesamepoint.
Studentsbrainstormwhattheythinkwill happen
(wholeclassorwithpartners)
. draw/paintpredictionsforthenextscene
. signwhattheythinkwill happen
Afterreadingthestory,studentsmayrevise
theirpredictionsusingprintedinformation.
Studentsreadtheending
Teacherelicitsresponsesfromstudentsandasks
forreasonsforeachprediction.
(Whatcluesorforeshadowinggavethemclues?)
Skill Performance Skill Application/Assessment
Studentskeepanongoingchartofwhattheypredictwillhappenin each
followingchapterofanovel.
Studentscanworkwitha partner.Eachpersonhasthesamestorywith
theendingcovered.Eachpartnerreadstheirstoryandwritestheir
predictionfortheending.Whenfinished,partnershareanddebate
predictions.Thenstudentsuncoverthestory'sendingandfindoutwhat
reallyhappens.
. Studentsmaywriteorstorytelltheirversionsofthestory'send
. Askstudentstoaddoneeventfromtheprintedstorytoaddtotheir
version(drawing,painting,writing)
. Studentsvoteontheirpredictions:
. Theendingthatbestfollowstheoriginalstoryevents
. Themostexcitingending
. Themostcreativending. Themostbelievablending
Studentschartonposterboardtocomparetheir predictionswith what
actuallvhaooensin a storyor novel(chaoterbv chaoter).
ChartdevelopedbyLisaL. HansenandJacquelynA. Mosqueira,CaliforniaSchoolfortheDeaf-Fremont,1995
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TEACHING READING SKILLS
"ASL STYLE"
SKILL/GOAL:
Skill Performance Skill Application/Assessment
ChartdevelopedhyLisaL. HansenandJacquelynA.Mosqueira,CaliforniaSchoolfortheDeaf-Fremont,1995~-----
ConceptualActivity DiscussionActivity PracticeReadingActivity
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ASL STORYTELLING
(Adultasstoryteller)
PROCEDURES:
1. Chooseareadingselectionasawayto introduce:
~ astorythestudentswill read
=>a readingconceptor skill
=>areadinggenre
.=>a writingstyle
2. Readtheprintedversionthrougha few timesuntil you arefamiliarwith
it.
=>Geta feelfor thewritingstyle
~ Becomefamiliarwithanycharactersinvolved
* physicalappearancesandmannerisms
- signs,facialexpressions,andmovement
~ Becomefamiliarwithanyestablishedsetting
* describeanydetailstohelpstudentsvisualizewrittenmaterial
3. Studyandfollowhowthewrittenpieceis structured.
~ Story-jotdownsequenceofmajorevents;diagramthestory
=>ReadingSkill - jot down pertinentinformationto emphasizewhile telling
thestory
~ WritingStyle-notewriting (narrative,expository,etc.)andpractice
signingaccordingtoits type.
4. Put asidethewrittenpieceandpracticetelling it usingyourbestASL.
=>Don't memorizethepieceword for word
=>Visualizeit from beginningto end
=>Emphasizethetargetedconceptor skill
5. Storytellthewrittenpiecetoyourselfconcentratingon:
~ UsingclearASL signs
* larger/exaggeratedsignsthannormal
* formalor informalsignsdependingon thestyle
* reduceuseof fingerspellingwherepossible;fingerspellveryclearly
=>Adapting your signs accordingly to represent:
* mood(flow andpaceof signs)
* charactermannerismsand expressions
TechniquesadaptedfromFarrell,1983
-- -
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6. Retelltheselectionin frontof:
=>a mirror
* togetfeedbackfromseeingyourselfsignthestory
=>anotherperson
* tocheckforclarity,pace,andstructure
=>acamcorder
* towatchyourselfwithoutsoundtoseeif youcanunderstandyourself
(thisiswhatyourstudentswill beviewing)
7. Tell thestoryorselectiontoyourstudents.
=>Don'tworryif youchangeafewdetails
* remainfaithfultothecontentormessageof theselection
* concentrateontheconceptyouwantorelaytoyourstudents
=>Useyourstorytellingtalent
* toencouragestudentsin readingandwritingactivities
* toplanmultipurposeteachingstrategies
TechniquesadaptedfromFarrell,1983
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STORY STRUCTURE
ASSESSMENT SHEET
Circle: Pretest Posttest Book Review
SETIlNG: Time
Place
Mood
POINT OF VIEW: Circle: 1stPerson 3rd Person Omniscient
__not used attempted consistent
MAIN CHARACTERS:
_physical description-
_mannerisms / personality-
DIALOGUE!
PERSPECTIVE SHIFT:_not used attempted _consistent
CONFLICT: PERSON VS. society nature selfperson
_not shown attempted consistent
STORY SEQUENCE: not clear eventsin order
CLIMAX:
followsstory?
_not shown attempted ___successful
emphasizeddescriptionof climacticevents?
RESOLUTION: _not shown attempted _successfully included
: _not shown ___attempted _successful
FormatrevisedbyLisaL.Hansen,CaliforniaSchoolfortheDeaf-Fremont
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TEACHINGENGLISH
"ASL STYLE"
. Conceptual Activities
. Parallel Structures
. Written English Exposure
. English to ASL Translation
. Practice Writing English
. Writing Activities
Deaf students competent in ASL have many
advantages being taught English as their second
language. They are able to use their
metalinguistic knowledge of their. natural
language (ASL) to compare with parallel
constructions in English. Students are able to
use ASL in the classroom to share experiences,
thoughts and ideas about the second language they are learning.
Students can apply what they have internalized about ASL to learn
English in a meaningful way. When students see themselves as
competent language users in ASL, they feel more motivated to use
English.
I
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ENGLISH TEACHING STRATEGIES
ASL STYLE
Guidelines for Comparing
ASL an~ English Constructions
CONCEPTUAL ACTIVITIES
. Conceptualactivities work best if they are student-centered and
permit studentsto feel successfulworking with "language".
. The teachersets up a brief activity such as role-playingor an action
game to introducea targetedconstruction. The primary goal is for
studentsto become involved with a constructionthat both languages
use. This enablesstudentsto experiencea languageconstructionat a
very concretelevel. There should be no expectationsto write it at this
stage.
. The student expressesthe targetedconstructionthrough manual
andlor non-manualmeans. The student may sign andlor act through
the use of gestures,body movementsor facial expressionsto
communicate the construction.
IdeasdevelopedbyLisaL. Hansen,March1992;RevisedJanuary1996.
CaliforniaSchoolforDeaf-Fremont
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PARALLEL STRUCTURES
. Students can identify specific constructions in English easier after
they have identified a similar one in ASL. Students can also relate to a
familiar (ASL) construction with relative ease and comfort. This gives
them a boost of confidence and knowledge to tackle similar
constructions in English. Now they are ready to discuss the targeted
construction via ASL. The goal at this stage is for students to recognize
and identify.a constructionin ASL.
. The teacher reviews the previousactivity with students. Ask
questionsto promptstudentsto sign examplesof what they did in the
conceptualactivity. As studentssign targetedconstructions,the teacher
models the ASL constructionback to them. Rememberto add all
necessary non-manualsyntax when modeling constructionsback to
students. Changing anyone. mechanismmay change the meaning.
Non-manual svntax =facial expressions,hand movements,orientation
and position of signs
. The Student answersthe teacher'squestionsand expressestargeted
constructionin ASL.
WRITTEN ENGLISH EXPOSURE
. The Teacher translatesASL constructionsinto written
teacher(not students)writes sentencesor a paragraphon
using students' names,actions and targetedconstructions
conceptual activity. .
English. The
the board
from the
. The student reads the now familiar constructionin context on the
board.
. The teacher translateseach sentenceor sentencesin ASL to again
model back the ASL constructionand to show its English counterpart.
Make sure to give studentstime to readeach sentencebefore it's
translated. The sentenceshouldcontainknown informationfrom the
conceptualactivity, not a new idea. The goal is to exposestudentsto
the targetedconstructionin written form in a meaningfulcontext.
. Ideasdevelopedby LisaL. Hansen,March1992;RevisedJanuarv1996.
...--- - - ....-.
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ENGLISH TO ASL TRANSLATION
. Students are now capableof identifying the constructionin print
using the samesentenceson the board. Here, the teachermay assessif
students understandthe meaning of the construction.
. The teacher points to each sentenceand asks a questionto elicit
studentresponseof the written constructionin ASL.
(i.e., Adverbs="How did Susanwalk acrossthe room?")
. The Student silently rereadsthe sentenceand answersthe question
by expressingthe'constructionin ASL. (e.g., "quickly") Since students
have already seen the ASL constructionsigned many times, they should
be able to model it back to the teachercorrectly.
PRACTICE WRITING ENGLISH
. Students will finally have a chanceto write the targeted
constructionsusing the samesentenceson the board. The teacher
all targetedconstructionsin the sentences. Provide a
"hint list" if studentsneedextra help with spelling or
memory. Drawa box in thecornerof theboardand,
write in all the examplesof the targetedconstruction.
This will continuethe feeling of successfor studentsand
make the first attemptat writing less stressful.
erases
Hint List:
quickly
slowly
swiftly
sactly
. The Teacher erasesall the targetedconstructionsin each sentence
and draws a blank line to fill the gap. Show studentsthe sentenceswith
the blank lines then sign the missingconstructionin ASL for each
sentence.
Example: Ernesto walks
Sheliawalks
across the room.
acrossthe,room.
. The Student writes the correct English constructionin each blank.
Studentsmay,come up to the board, overhead,or use their own Xeroxed
copy to write the construction. Studentsmay refer to the "hint list" if
needed.
Example: Emestowalksswi ft Iv across the room.
Shelia walks_ _ acrossthe room.
IdeasdevelopedbyLisaL. Hansen,March1992;RevisedJanuary1996.
CaliforniaSchoolforDeaf-Fremont
· Repeat this activity until studentshave filled in all blank lines with
the correct construction. Rememberto remind studentsthey are
learning a constructionthat is both used in ASL and English, except that
one is signedand one is written.
WRITING ACTIVITIES
. Studentswill now be ready to practiceand experimentwith the
targetedconstructionin their own writing. First, removeall the sample
sentencesusedpreviously. Sign the sentencesin your best ASL and ask
students to translatethem into written form, reminding them to
concentrateon the targeted construction.
. When studentsseem to have.a basic understandingof the targeted
construction,it's time to give them the opportunityto experiment
writing their own sentencesor paragraphs. Studentsare bound to make
errors when experimentingwith a newly learnedEnglish constru.ction.
Don't worry. This allows them the freedomto make writing meaningful
to them. Try providing interactivewriting activities where students
must write and understandeach other in order to perform a specific
task. Allow studentsto give feedbackto eachother, but the writer must
make changesto make the completionof a task successful.
. Continue to provide grammaticallycorrect samplesof the targeted
English constructionin context for studentsto read. Studentsshould be
expectedto self-edit targetedEnglish constructionsonly after the teacher
has provided written models in context several times.
. Teachersmay also provide a special editing symbol or a grammar
checklist to guide studentsin editing previously taughtconstructions. If
possible, try to write symbolsin the marginsratherthan on the specific
words in context. This encouragesstudentsto locate and edit errors
independently,as they must do on their own when the teacheris not
there to help them.
IdeasdevelopedbyLisaL. Hansen,March1992;RevisedJanuary1996.
CaliforniaSchoolforDeaf-Fremont
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ASL/EnSlishComparisons
Hereis a samplelistof languageconstructionsthatcanbecomparedin both
ASL andEnglish.WhendecidingtouseASL toEnglishteachingstrategies,
makesuretheconstructionyoutargetis trulycomparableinbothlanguages.
You maywanttorefertoanASL resourcetextsuchas"TheGreenBook",
AmericanSi2:nLan2:ua2:e:A Teacher'sResnurceTexton_Grammarand
Culture.
Verbs
Actionverbs
Directionalverbs
Adjectives
ASL - noun/adj. English- adj./noun
Adverbs
How
When
Extent
Conjunctions
correlativeconjunctions
subordination.
Yes/NoQuestions
eyebrowmovementshowspunctuationandhelpingverb
GerundsandGerundPhrases
Typesof sentences
declarative
interrogative
imperative
exclamatory
Pronominalization
Pronouns
personalandpossessivepronouns
TEACHING ENGLISH
"ASLSTYLE"
SKILUGOAL: 1-huJ)
ChartdevelopedbyLisaL. HansenandJacquelynA. Mosqueira.CaliforniaSchoolfortheDeaf-Fremont,1995
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Conceptual Activity Parallel Structures Written English Exposure
Teachersetsupabriefactivity(role- DiscussthetargetedstructureinASL. TheteachertranslatestheASL
!
playingoractiongame)togetthe constructioni towrittenEnglish.Write Istudentsinvolvedwiththeconstruction. Teacherasksquestionsaboutthe theactionsfromtheconceptualctivity
Ask astudenttowalkacrosstheroom previousactivitytopromptstudentsto ontheboardin sentences.
showingthemexactlywhattodo. signtheadverbs.Teacherthen"models Ernestowalkssadlyacrosstheroom.
I
(quickly,slowly,sadly,etc.) adverbsbacktothem." Sheliawalksquicklyacrosstheroom.
Studentfollowstheteacher'sdirection.
Studentsshouldbeabletorecognizeand Studentsreadseachsentence,then
Repeathisagainwithanotherstudent identifytheadverbsASL. teachersignsit.
andanotheraction.
English to ASL Translation Practice Writing English Writing Activities
Ap,youpoint.toe!H:hse!nte!nc:c!,ask Irasc!t.he!aclv(!rbsin t.he)p,ont.enc(!,hut Eraseall sentencesontheboard.
studentshoweachpersonwalked. providea hintlist if studentsneedextra
help. SigneachsentenceinASL. Then
Studentsanswerthequestionandsign studentstranslatethemintowriting.
eachadverb. Showthesentenceswiththeblanklines,
(quichly,etc.) thensignthemissingadverbin ASL. Later,studentscanexperimentwith
adverbs.Actoutotherthings,signthem
Studentstaketurnscominguptothe andtranslateintoEnglish.
boardtowritetheadverbineachblank. . useit asa gameoraproject
TEACHING ENGLISH
"ASL STYLE"
SKILUGOAL:
ChartdevelopedbyLisaL. HansenandJacquelynA.Mosqueira,CaliforniaSchoolfortheDeaf-Fremont,1995
Conceptual Activity Parallel Structures Written English Exposure
English to ASL Translation Practice Writing English Writing Activities
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Main Menu
Schedule
Syllabus
SiteMap
J
An InteractiveBilinguallBiculturalApproachto LiteratureComprehension
Welcometomymaster'sprojectthatis meantto beaservicefor studentsat thesecondaryeducationlevel.
Thispreliminarywebsiteis for highschoolresidentialDeafandHardof Hearingstudents.
It providesinformationfor studentsin bothlanguages,ASLandEnglish,toassiststudentsin theirstudiesand
theirhomework.Theattachedwebsiteis a "cliffnotes"stylestudyguidefor DeafandHardof Hearing
students.Thewebsiteprovidestudentswithassistancewhenreadingthenovel,OfMiceandMenbyJohn
Steinbeck.
Studentscanaccesstextfromthenovelto readthenovelin Englishandalsoclickonsentencestoseethe
conceptualmeaninginASL.Studentscanalsoaccessvocabularylists,chaptersummaries,character
descriptionsandthemesof thenovel.
Comingsoonwiltbemoreinteractiveactivititesto teststudentsunderstandingandknowledgeandmore
chapters.Mygoalis to developa lineof websitesfor variousnovels.Studentscouldthenreadthenovelswith
theoutof classroomassistanceof havingbothlanguagesreadilyavailable.All informationonthewebsiteis
copyright2003byLaurieKettle.OtherinformationobtainedfromOfMiceandMenand"CliffNotes"is properly
copyrighted.
Pleaseclickonthelinkbelowtoaccessthewebsite.
LaunchOfMiceandMen.Website
- ------
lVlastersroJect- Launekettle Page1ot 1
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OF MICE AND MEN JOHN STEINBECK
. -" " ." . -. .", - . ,".-
WELCOME
CLICK HERE FOR A WELCOME VIDEO
AllTextof"OfMiceandMen"is CopyrightJohn Steinbeck.1937
All videosareencodedinWindowsMediaVideo('MtI.V)v.a andoptimizedforbroadbandcc
CableModem)
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.ocabUlary
Dhapter summary
CHAPTER 1
A fe.wmil~$south.ofSoledad,.the$.alinasRiver~ropsinclos~tothehill~!debank and runs deep
~n..Q.gre.en.The water is warm Joo, for.it.hasslippe<;ltwinklingove~t!1eyellow 5and~if)tJ'Ie~unl[ght
befQrereachingJt1en~rrowpool. Of.\..one side .oftheJivE;}rttle goldel1foothi.1Islopes curye.up to.the
strongalJd rockyGabilaR.mountains,.butontt!evalley.~idethew~tE!.r..islinedWith.t~e.s-wi.lloWS fresh
aO(:~.green .withevery spring..cal'!Y.ingintheir lower leafjunctures the debris of ttl~winter's ftooding;
and sycamores with mottled...white,r cumbentlim.bs.811dbranches.thatarchoverthepop!.On the
sandy ban~underthe.tre.esthe leaves lie deep.~ndso crisp thata lizard.makesa.greliltskitteringif
he fUnS~!)1Ongth.em.R~bbitscome out9f",e .~rust:iJQsit on the .~anQjnthe?veni.!1g,and the damp
f.tFtts~reCQveredwi~!'Ithe nigl)ttracl<sof 'coo!,!s,anQ..witQ..thespre.a9paqsofdogsfrQmtherancb.es,
and '!liththesplit-wedgetra~ksof deer toat('.ometodrin!<int~~dark.
Thereis apaththroughthewillowsandamongthesycamoresa pathbeatenhardbyboyscoming
downfromtheranchestoswiminthedeeppool,andbeatenhardbytrampswhocomewearily
downfromthehighwayintheeveningtojungle-upnearwater.In frontof thelowhorizontallimbofa
giantsycamorethereisanashpilemadebymanyfires;thelimbiswornsmoothbymenwhohave
saton it.
Eveningof a hotdaystartedthelittlewindtomovingamongtheleaves.Theshadedimbedupthe
hillstowardthetop.On thesand~an_kstherabbitsatqu!etty.asI!ttlegray,sculptureds~ones.An~
Ulenfrom.the.directionof t11estatehJ9.tlway~l1letheS()UfI<:fof footsteps..!?n.~(ispsycamoreleC!ves.
The.rabbits.nurriednoiselesslyforcover.AJ>tiltedheron.Iaboredup.intotOeairandthen..twomen
el1"erg~d.fromtt)epathandcarne.into~heopeningbytheugreenpooJ.
They I}adwalkedin...sin.9lefjl~downJl)e path,andev:en..intt!e.openone~~ayedbe.tlindtI1eotl:!er.
Botti.were.diess~(jindenim..trousersandin.den.im~at~.wit.!:1..brassbutton$.,80thwore.black,
sJ1apelesshatsandbo.thca!Ji~dtightblanketrQ11~slungovertheir.shoulders.Thefirstmanwas
smallandquick.darkof face,withrestlesseyesandsharp,strongfeatures.Everypartof himwas
defined:small,stronghands,slenderarms,a thinandbonynose.Behindhimw~!ked!'lisopposite,!3
hugema!!.shapelessoffa~.withl!!rge..paleyes,withwide,sloping.shoy.lder'$;an~hewalkec;t
heavily...dragginghisfeeta Ii.ttle,.thewaya beardrags.hispaws.Hisarmsdidnotswingathissides.
buthungloosely.
The firstmaflstop~d snortintheclea~ng,.aDctlhefollowern~aJlyranoverhim:Hetoo~offhis.hat
andwipedtheswe~~bar.(fwjth.hisforefingerandsl)appedth~mojstureoff.His hugecompanion
droppedhisblanketsandflunghimselfdownanddrankfromthesurfaceof thegreenpool;drank
withlonggulps,snortingintothewaterlikea horse.Thesmallmansteppednervouslybesidehim.
"I..e.nniel"hesaidsharplY."lennie,forGod'sakesdon'tdrinkso much:Lenniecontinuecttosnort
intothepool.ThesmallmanJeaneqoverJt)~shookt1imbytl'!eshould~r."Lennie.You gonnabesick
likeyouwas lastnight-
http://www.ikoDQClasm.net/laurie/chapterone.htm 612/2003
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CHAPTER 1 VOCABULARY,
clickonthevocabularywordstolaunchavideodefinition
~!ed~d-noun.CoastalCaliforniacityabout130 miles southof San Francisco. Click I-!e~efor a
map. '
SalinasRiver-noun-A riverthatflowsthroughSoledadandintoMontereyBay.
Juncture-noun- a pointorlineofjoiningorconnection.
~g~ -verb-Markedwithblotches,~treaks,andspotsofdifferentcolorsorshades.
Recum~l).-verb-Biologicallydesignatinga partthatleansor liesuponanotherpart.
.~"s -noun-Short~rraccoons.
tferoo-noun-Anyofvariouswadingbirdswithlongneck,longlegs,andlongtaperedbill,living
alongmarshesandriverbanks.Click,Hereformoreinformation.
SweatBand-noun-A bandof leatherinsidea hattoprotecthehatagainstdamagefromsweat.
Bindle-noun-Slangfora bundle,asofbedding,carriedbya hqbo.
Moros~'Y-adverb-Sullenly,gloomily.
WOrkcard-noun-A cardwitha jobassignmentgiventoworkersbyanemploymentagency.It is
thenpresentedtotheemployerbytheifIIor',<er.
Weed-noun-NorthernCaliforniaminingtown. Click Harefora mapofWeed,CA,
Cat House -noun- House of prostitution.
,Jack-noun-Anotherwordformoney.
Sac~",~nto-noun-Capitalof California. Click Herefora mapofSacramento,CA.
http://www.ikonoclasrn.net/laurielchapterone_vocab.htm 61212003
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CHAPTER ONE SUMMARY
clickoneachparagraphforvideo
Copyright2001HungryMinds,Inc.
Twome.n,qr~ssedinde.D.i.mjacketsandJrousersandwearingMbla<;:ks~~pelessbats,.wal~
single-filedOINTl.a p~thJI~a~the pool. Both mel).car.IYQlaQketJolIs-caIJed bindles-qn their
should~rs.J"he sl1'a,.Ier,wiry man j~George Milton. Be.hjncthim is Lennie Small...ah~geman
withI~rgeeyes and sloping snou!ders..wal!<ingat a gait tl:1atmakes t)imresemble.aIJuge bear,
WhenLenniedropsnea.rthepool'sedgeandbeginstodrinklikea hungryanimal,George
cautionshll1'thatthewatermaynotbegood.Jhis advice.Isne~ssarybecauseLeonie..is
ret.ard.~danddoee~n'tre.aliz~tt)e.possibledangers.ThetwoareontheirwaytQ~ranch~he.re
theycarlge.tellJporarywork,an.dGeorgewar[lSLennienotto.sayanything..wlJefl.theyarrive,
Because.Lenniefprg~tstningsveryqlli~kly..<~eorgemust.mak_ehirruepeateventhesimplest
iD~tr.ycgQfI~,
Lenniealsolikestopetsoftthings.In hispocket.hehasa deadmousewhichGeorge
conffscate~.a.nd.ttlrows .intotile weeds beyong the pond,-Le.rmJe.retrievesttledeadmouse.ang
Georgeonceagaincatcnes.himanctgivesj.emiiealecturea.l~outthetroubletJecause~wtaef1
hewantst9petsoftthings(th~yweferunputof tile lasttownbe~us~LennietQucllega girl's
~ft dress..andshescrearoeQl.Lennieoffersto leaveandgo livei~a cave,.causil)gGeorgetq
SQfte.n.hiscomplain~andtell.Lennieperh.ap~theycangethlma puppytba.t~nwi.thstand
Le"ni~'spetting.
As1t!eyg~~readytoea~andsleepfOfthenight,Lennieask!?Georgeto r~peatt1eirdreamof
havingtheirownranchwhereLenniewillbeabletotendrabbits.Georgedoesso andthen
""amsLenniethat.ifanythi~gbadhappens,Lennieis t9come!:>acktQthisspot and .aidein tt"Je
brush..Before Geprge falls asleep,.Lf;1nniet~l/sn..irntheymust have many ra~bitsof va[i9us
G9IQr~
http://wwvi.ikonoclasm.netllaurie/chapterone_summary.htm 61212003
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CHARACTER DESCRIPTIONS
clickonthecharacternamesto1auncha videodescription
DescriptionsareCopyright2001HungryMinds,Inc.
L~I1!1ie$f11~" .
A migrantworkerwhoismentallyhandicapped,large,andv.erystrong.Hedependsonhis
friendGeorgetogivehimadviceandprotecthiminsituationshedoesnotunderstand.His
enormousstrengthandhispleasureinpettingsoftanimalsareadangerouscombination.He
sharesthedreamofowningafarmwithGeorge,buthedoesnot~nderstandtheimplicationsof
thatdream.
GeorgeMilton
A migrantworkerwhoprotectsandcaresforLennie.Georgedreamsofsomedayowninghis
ownland, butherealizedthedifficultyofmakingthisdreamcometrue.Lennie'smend,George
givesthebigmanadvIceandtriestowatchoutforhim,ultimatelytakingresponsibilityfornot
onlyhislifebutalsohisdeath. .
~m .
The leaderof themulet/Jamwhomeveryor.erespects.SlimbecomesanallytoGeorgeand
helpsprotectLenniewhenhegetsintroublewithCurley.Slimhascompassionandinsight,and
heunderstandsGeorgeandLenoie'ssituation.He alonerealizesattheendof thenovel,the
reasonforGeorge'sdecision.
Candy
SometimescalledKtheswamper,"heisanoldhandymanwholosthishandinaranchaccident
andiskeptonthepayroll.Afraidthathewilleventuallybefiredwhenhecannolongerdohis
chores,heconvincesGeorgetolethimjointheirdreamofafarmbecausehecanbringthe
necessarymoneytothescheme.Heownsanoldsheepdogthat.willbecomeasymbolof
Leomebeforethenovelends. . .
GroQ~s
Theblackstableworkerwhocaresforthehorses.A symbolofracialinjustice,Crooksis
isolatedfromtheotherhandsbecauseofhisskincolor.HealsoconvincesLennietolethimjoin
theirdreamofland,buthemustgiveupthatdream.
C.aJI~11
TheinsensitiverandhandwhoshootsCandy'sdog.Heownsa Luger,whichGeorgelateruses
tomercifullykillLennie.
Curley .
Thesonoftheranchowner,Curleyis a mean littleguywhopicksfightswithbiggerguyslike
Lennie.Heis recentlymarriedandextremelyjealousofanymanwholooksatortalkswithhis
wife.Lennieemsheshishand,earningCurley'sfutureenmity.
Curley'swife
Theonlycharacterinthenovelwhoisgivennoname,sheisCurley'spossession.Shetaunts
andprovokestheranchhandsintotalkingwithher,anactionthatcausesCurleytobeatthem
. up.Georgeseesheras a "tart,nbutLennieISfascinatedbyhersofthairandlooks.She is
unsympatheticallyportrayeda$afemaleteaseuntilthefinalscene,inwhichthereaderhears
aboutherearlierdreams.Lonelyandrestless,shemarriedtooquicklytoa husbandwho
neglectsher. .
http://www.ikonoclasm.net/laurie/cbaracters.htm 61212003
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LINKS
LINKS ON STEINBECK
IJttp:Ilw.ww..isd~96.k12.r1l~,us/sqhool~rhsiClassCo~neeUD~ptHol11ePa9~~EnglisJ'l%
~QG9I,1r~~!,V$t~!!1~eel:<lc;qf!tentl~~~j~ltf!K."tro~te.j!1be.<;:k
http://WW}N.synapt!e.be.ca/ej9ulT1t;1J/st~in!;>ck.htrn
http://www.finkstoliterature~comlstejnbeek.htm
LINKS ON OF MICE AND MEN:
http://www..i~d196.k12.ron.us/sclJoql~rhs/G.I~ssConneeUDeptl:iomepages!English%
20CoufSeS/StejnbeckiConte.~tjoma{n.htm~u9te
~~p:/Jww.w.pinkro<:mkey.c;omibooknoteslParronsfofmcme.n.asp
http://www.ac.wwll.edul-:..s(ep!1an/Stein~k(lTIice.O.tmf
IJttp:/tww.w,~hlJnsley:.eril.neUarmoore/e.!1gk~3/ofn1i~andmen-I:1trn
http://wviw.ikonoclasm.netllaurlellinks.htm 6nJ2003
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